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Abslract 
The importance of teachers and the roles they play in the educative process are central to basic 
education, particularly in the 3" world countries. In the niore advanced countries, there may be 
close substitute for teachers' role in the form of teaching machines with programmed 
instruction, but in the 3rd world countries such as Nigeria, teachers' undoubtedly remain the 
managers of knowledge. Therefore teacher education in Nigeria is and should be the foundation 
of quality and relevance of education at all levels in this 21M  century. The national policy on 
education (FRN2004), clearly asserts that "no education system can rise above the quality of 
its teachers". This paper therefore tries to look into the contemporary issues concerning 
teacher education in Nigeria which include: -Teacher—education programmes. -Continuing 
education. -Distance/open learning. This paper illuminates the relevance of qualitative teacher 
education on the quest for improved basic education as enshrined in the national policy on 
education. It also probes into the issues challenging teachers' education in Nigeria, and 
concludes with what is expected of the contemporary teachers and government in order to 
facilitate qualitative education so as to make teaching and learning more relevant in this 21st 
century. 

Introduction 
Education has been given different definitions by different educationists, for instance, Gbamanja (1997), 

defined it as a continues process of development which brings about changes in behavior in the learner. 
Daramola (2006), highlighted orally that education is meant to provide well behaved individuals in the 

society and persons who have the ability to analyze and organize ideas to be able to contribute meaningfully towards 
the development of the society in which they live. AH (1999), in Ellah (2000), attested that education is the fulcrum 
upon which all other aspects of national development pivot. 

The primary purpose of education is to equip the learner with the desirable skills, values, attitudes and 
knowledge which will enable him/her to live a successful and productive life in the society. Invariably, the realization 
of this global educational aspiration is pursued firmly through the schools. Schools are often charged with the 
responsibility of planning for and the development of skills, attitudes, values and knowledge among the learners. 
This major responsibility of schools falls squarely on teachers, thus, the teachers' positions are very critical in the 
process of education, "at the center of educational industry is the teacher". Undoubtedly, the teacher is the engine that 
propels the entire educational programme. National Educational Research and Development Council (NERDC) (1980), 
affirmed that even the best education programme in the world will fail if there are no teachers both in quality and 
quantity to operate the programme. 
And again Mkpa (1987), agrees that there can be no meaningful formal education in the absence of teacher. 
Acceptably, the whole ideas of principles and practice of education are firmly anchored on the roles of the teacher. 
Efforts have been made to introduce into the classroom and other learning environments certain facilities that may 
supplement the role of teachers. Technology has been effective in revolutionizing the teaching task especially in the 
developed parts of the world. Use has been made of such equipment as teaching machine and computers. Other forms 
of innovative strategies have been introduced into our schools. Yet, we can handily dispose of the teacher in the 
process of formal education. The instructional gadget and technology, accepted to be very useful in the 
teaching-learning process. They can hardly be a substitute for the teacher. A teacher therefore, is defined by Olutade 
(2006), as a person who has undergone approved professional training in education at a collage of education or 
faculty of education in a university. Gbamanja (1997), defined a trained teacher as an educationist who underwent 
pedagogical training including a good knowledge of the principles and practice of education in addition to his teaching 
subjects or discipline. A teacher is an indispensable resource for effective teaching and learning. 
          For a professional teacher to be a dispenser of knowledge, he must be familiar with contemporary 
content of education, methodology and techniques (strategies), personality of the teacher and the characteristics 
or qualities of the learner. Therefore, effective teaching involves a fusion between sound academic" knowledge and 
profound knowledge of pedagogical principles which are complex and many. Thus, the success of a professional 
teacher in this present dispensation is hinged on the knowledge of contemporary issues challenging teacher education 
in this 21S| century. 

 

 



Contemporary Issues Concerning Teacher Education in Nigeria 
Teachers education as defined by Achuonye, (2007), is the specialized training given to 

would-be-teachers in a formal School System, so as to nurture them for the great tasks ahead. Nnaka. 
and Anaekwe (2000), referred "teacher education" as a particular academic curriculum that is 
designed wholly for the professional preparation of teachers, school administrators and guidance 
-counselors. Such training institutions in our-country include the teacher training collages (T.T.C), 
colleges of education and faculties of education in some universities. 

Teacher education requires re-appraisal from time to lime, going by the dictum that "no 
education system can rise above the quality of its teachers" (FGN 2004), this implies that a qualitative 
teacher education programme would guarantee a qualitative education super-structure for the entire 
nation, and vice" versa." Essieh, (1997), in Achuoriye (2007), stated that for education to enhance 
national development, depend largely on the quality of teachers, as no matter how well organized an 
educational system may be, and no matter how well equipped the institution may be, not much will be 
achieved by way of manpower training in the absence of adequate trained and well motivated 
teachers. 

 
 

Teachers Education Programmes 
The current system of education categorizes teacher education programme into five levels on the 

basis of their training acquisitions and certiilcates: .    
 •     NCE programme - minimum of 3 years    
• B.Ed programme - minimum of 4 years 
• PGDE programme - minimum of I year 
• M.Ed progamme - minimum of 1 year 
• Ph.D programme - minimum of 3 years. 

Teachers' education programme now allows individual to specialize in any aspect of 
education such as educational technology, guidance and counseling, educational administration 
and 
management, curriculum and Instruction etc. 

Institutions that Offer the Programmes 
The following institutions offer teachers education programme: 
Colleges of Education. 
Faculty of Education in Universities. 
Institutes of Education. 
National Teachers Institute (NTI). 
Schools of Education in Polytechnics. 
National Institute for Nigeria Language (NINLAN). 

Curriculum Content 
The operational curriculum for Teachers Educational programme particularly at the NCE and 

B.Ed levels are consistently structured on the following areas: 
Educational foundations/principles and practices of education-methodology and skills. 

• Teaching Subjects. 
• General Studies. 
• Teaching Practice 

•      Research Projects. 

Continuing Education 
It is an in-service teacher education; the in-service programme he-comes a remediation receipt in supplementing 

the inadequate and innovative exigencies which are hound to occur. The in-service (raining plays vital rolls in providing 
quality education, that is 10 say. no matter the efficiency of pre-service training the institutions give to teachers, there will 
necessarily he areas of inadequacies which in-service education of teachers will continue to fill. These gaps according to 
(FRN2004) include:- 

To advance knowledge, skill on the job of teaching and competencies.  



To re-orientate the individual teacher towards new dimension in leaching and leaning 
To advance the frontiers of knowledge 
To rejuvenate the flagging and awaken it to the realities of modern development in education 
industry. 

Also Kpangban (1992), in Achuonye and Ajoku (2007), summarized the need for in-service training as follows: 
• Changes in society, technological advancement, career change, change in government policy, 

change  in  curriculum  content,   finding  in  education  research,  changes   in  personality  of 
teachers and the need of raising educational standard. For Example, the change from 6-5-4 
system to 6-3-3, U B II and I C T requires in-service training to make the teachers efficient. 
The in-service programme in Nigeria include: 

• Sandwich programme.-holiday teacher-education programme 
• Continuing education- Part time/evening programmes. 
• Distance education- On-line learning. 
• Conferences, seminars, workshops, etc. which are organized for teachers by government,  

professional bodies etc. 

Distance Learning 
Presently in Nigeria, there are many avenues that are open to those who wish to continue their education. Two 

of such are distance education and open learning. 
These are the most flexible and accommodating of all other approaches to learning. While distance education is 

mainly concerned with reducing geographical barriers, open leaning is concerned with geographical socio-economic 
and psychological barriers. Distance learning refers to all types of study where students are not in regular physical 
contact with their teachers. According to Perraton (1991), in Achuonye (2007), it is an education process in which 
someone does a large portion of the learning away from the institution and the teachers. The learner to a large extent 
is removed from the university and the teachers in time and location and have to study on his/her own with availability 
of course materials in prints, video, TV, conference facilities etc. 

Open learning, on the other hand, implies freedom from formal restrictions and rigidity of the conventional 
system. Open learning as referred to by Adegun and Balogun (2003), in Achuonye, (2007), is any form of learning 
in which the provider allows the learner to exercise choice over a number of aspects of learning. The learner takes 
responsibility of what to learn, how to learn, where to learn, how quickly. 

To learn, whom to turn to for help and where to have the learning assessed. 

Goals of Distance Education 
The FRN (2004), stated that the goals of distance educations in Nigeria shall be to: 
1. Provide access to quality education and equity in education opportunities for those who 

otherwise would have been denied. 
2. Meet special needs of employers by mounting special certificate course for their employers at 

their work place. 
3. Encourage internationalization especially for tertiary education curricula. 
4. Ameliorate the effect of internal and external brain drain in tertiary institutions by utilizing 

Nigeria experts as teachers regardless of their locations and places of work. 
In pursuance of these goals, FRN intends to ensure that the programmes are equivalent in structure and 

status to the conventional counterparts, encourage and regulate open distance education 
practice, and establish an open/distance education advisory body. 

The Relevance of Qualitative Teacher Production in the Quest for Improved Basic Education 
The philosophy for teacher production in Nigeria is anchored on five value objectives of teacher 

education as enshrined in the national policy on education (2004). These are: 
1) to produce highly motivated, conscious and efficient classroom teachers for all levels of our 

educational system. 
2) To encourage further the spirit of enquiry and creativity in teachers. 
3) To help teachers to fit into the social life of the community and society at large and to 

enhance their commitment to national objectives. 
4) To   provide   teacher   with   intellectual   and   professional   background   adequate   for   their 

assignment and to make them adaptable to any changing situation not only in the life of their 
country but in the wider world. 

5) To enhance teachers' commitment to the teaching profession. 



It is obvious from the fore-going objectives and other policy provisions in the document, that "adequate 
provision are made for effective Teacher education programme in Nigeria. For instance, all teachers in educational 
institutions shall be professionally trained. Teacher education programme shall be structured to equip teachers for the 
effective performance of their duties. At the Nigeria certificate in Education (NCE) and degree levels, education 
programmes shall continue to be expanded to also . cater for the requirements of technical, business and special 
education. Teacher education shall continue to take cognizance of changes in methodology and in the curriculum. 
Teachers shall be regularly exposed to innovations in their profession. In-service training shall be developed as an 
integral part of continuing teacher education and shall also take care of all inadequacies. Promotion opportunities shall 
be created to allow for professional growth at each level, but the issues challenging teacher education in Nigeria have to 
some extent; affected the effective implementation of these objectives. Teacher production as stated by Martis (1992), 
in Lassa (1992), should be based on sound philosophy and on such relations that should guarantee (he acquisition of 
necessary knowledge component and professional skills that will enable pre-service teachers to school and at the same 
time educate the pupils. This expectation is very critical, not only to the quality of teacher education, but equally to the 
very survival of-the various disciplines in the curriculum of education. 

Issues Challenging Teacher Education in Nigeria 
The effectiveness of teacher education programmes and teachers in general is hindered by series of 

problems. Some of the problems include: 
1) Non-professionalization of teaching -teachers are regarded as non-professional. This issue has 

somehow bastardized the teaching profession, resulting in the erosion of teachers1 image so much 
that anybody with some kind of qualification can walk into the classroom and start teaching. 

2) Unattractiveness of the teaching profession. With poor funding, poor salary structure, delay or 
non-payment of salaries and generally, poor condition of service of teachers, have made teaching 
profession unattractive and affects the recruitment of competent and qualified teachers especially 
at primary and secondary levels. 

3) Lack of proper statistic or planning by government -The Universal Primary Education (UPE) 
encouraged greater enrollments in schools, but without adequate preparation for teacher education 
to produce teachers to sustain the increased pupil enrollment. Even the Universal Basic Education 
(UBE) was launched without adequate preparation for enough teachers to cope with expected 
increase in the population of pupils/students. For instance, Yoloye (1984) in Gbamanja (1997), 
stated on lack of proper planning by Government on launching the 6-3-3-4 system in 1982, that 
the programme took off without adequate consideration of the required number and caliber of 
personnel and the training of such to execute the policy, thus, the late training of the    teaching 
staff led to unclarity as to the intents and gains of such a system of education. 

4) Conflict between expectation and reality -another challenging issue is that of meeting the demand 
of social changes that are being brought about by the revolution in information technology as well 
as the transition from traditional liberal arts curriculum lo the one thai is_vocalional and science oriented. This 
challenge has implications for improved access to education by teachers in order lo cope with smart and talented 
children of the computer age. 

What   is   Expected   of the  Contemporary  Teacher  and  Government  in   Order  to   Facilitate 
Qualitative Education. 

in the new educational structure currently in practice in many African countries: ( I )      The teacher would 
be required to work in a more complex environment intellectually and 

socially than before. (2}     Many more teachers with diversified specializations and interests would be 
brought together in 

the same school environment for exchange of ideas and knowledge. 
(3) The contemporary teacher is expected or need to be conversant with developments in many 

areas of knowledge. 
(4) In the new educational structure, there would be no place for the secondary school teacher with 

a narrow area of specialization. Such a teacher would easily become irrelevant and obsolete. For 
this reason, deliberate efforts should he put in place by government and concerned private 
organizations to introduce the teacher lo the numerous technological changes  found in the 
society today. 

(5) The teacher as someone who is responsible for the future of the child should neither be ignorant 
nor be allowed to exhibit any level of mediocrity when it comes to the use of modern gadgets to 
enhance effective learning. This calls for higher institutions that offer education courses to 
equip them with sufficient modern scientific and electronic gadgets like computers, video films, 



film projectors, television sets, over head projectors, cassette tapes, well equipped laboratories 
for the teaching of language, mathematics, agriculture, vocational and science related courses,. 

(6) Centre for educational technology should be established to promote effective teacher education. 
With this, every person graduating from any teacher training institute should be conversant with 
the use of these modern instructional materials to enhance effective teaching. This is important 
because without the introduction of these innovations into our teacher education programmes, 
the teacher will find it extremely difficult   and embarrassing to face the frequent changes in the 
field of education and problems in the society. 

(7) The influx of new ideas in technological breakthrough and innovations already in use in 
developed societies' curriculum should without delay, be introduced     into the curriculum of 
teacher education. 

In conclusion, Aderalegbe (1982), in Gbamanja (1997), said that the successful teacher in the new educational 
structure in this new era must be willing "to work in a changing school where the emphasis will be on creating new 
ways of teaching and new way of learning. 
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